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Introduction
Practitioners in juvenile justice and other youth-serving systems have had only a

few therapeutic tools and program interventions to use with youth placed in their care.
Certainly behavior modification techniques have been the most popular among clini-
cians and others to both manage and shape youth behavior. Until the 1970s, when
advances in computer technology and the ability for academicians and criminologists
to conduct program analyses and develop theoretically sound, evidenced-based prac-
tices were enhanced, practitioners had little science available to them to change youth
behaviors, thoughts, feelings, beliefs, and attitudes. Since that time, professionals in
the corrections field, especially those who interface with aggressive and violent at-risk
youth, have labored intensely to develop programs that work, that are outcome- and
evidence-based, and that provide youth with the skill sets and cognitive techniques to
deal with stressful, anger-producing, problem situations.

The debate about “what works,” since Martinson’s (1974) proclamation that noth-
ing we do in corrections has a meaningful impact on criminal behavior and recidivism,
has created a defensive posture as juvenile justice practitioners attempt to provide safe
and secure environments in which youth need to grow and develop. Despite these con-
ditions, many fine programs and therapeutic cognitive interventions have been devel-
oped in reaction to the public policy debate that Martinson initiated.

Yet popular public opinion does not support treatment rehabilitation care for youth
adjudicated to the juvenile justice systems. On the contrary, most communities want
their delinquent, at-risk youth removed from their midst and punished hard for their
antisocial, criminal behaviors. One need only review the statutes that were passed dur-
ing the early 1990s, which included trying and sentencing youth as adults for crimes
they committed, often placing these youth in adult prisons, to realize how negative
public opinion was toward juveniles who engaged in delinquent or criminal activities.
Harsh sentences, long prison terms, and a “first strike and you’re out” mentality cre-
ated overcrowded conditions in juvenile institutions and strained the youth practition-
ers who wanted to create therapeutic, treatment-oriented, habilitative programs and
services for youth placed in their care.

It was not until the beginning of the 1980s that youth advocates, especially those
who worked in juvenile justice systems, initiated projects to design and develop cog-
nitive behavioral interventions that had an impact on the youths’ skill deficits and cog-
nitive thinking errors. Some of these earlier interventions were first developed in adult
prison settings, but many of these interventions were products of innovative social sci-
entists who worked with at-risk youth in community settings, detention centers, and
juvenile institutions. The more effective interventions were designed through partner-
ships between university centers and juvenile justice systems at the state and munici-
pal jurisdictional levels. Many of the more competent programs and services were
successful because of visionary leaders who were executives in state departments of
Juvenile Justice or Youth Authorities. The liaison between the practitioner in the field
and the academician in the university center provided rich networks of creative, inno-
vative, and novel approaches to treat youth at risk. Much of this history is document-
ed throughout this volume by individuals who developed some of the more innovative
practices used today.

ix



x COGNITIVE BEHAVIORAL INTERVENTIONS FOR AT-RISK YOUTH

This book is an exploration of the cognitive behavioral interventions that have
been successfully designed, developed, implemented, evaluated, and replicated since
such methods were first introduced more than five decades ago. Part 1 provides the
background, history, and development of the cognitive behavioral school. The chap-
ters in this section provide the foundation for the reader to understand that the cogni-
tive behavioral interventions were developed along two parallel tracks: those based on
cognitive restructuring and those based on cognitive skills. These chapters also pro-
vide the reader with an appreciation of the science and technology that had to be
developed in order for these programs to be designed and ultimately implemented in
the field so that practitioners could successfully use them.

Having an understanding of the philosophical foundations, theory, and historical
perspectives will arm the practitioner with the resources to investigate the develop-
ment and implementation issues that are faced when developing, designing, imple-
menting, training, or administering cognitive behavioral programs. Part 2 of this vol-
ume addresses this information. Chapter 5 identifies management and implementation
challenges and provides suggested resources and solutions; Chapter 6 details a spe-
cific model that has been successful within a large national youth services system.

The chapters in Part 3 describe specific cognitive behavioral interventions. Great
care was taken to select programs that represent both cognitive restructuring and cog-
nitive skills within the cognitive behavioral intervention school. Where possible, the
original author or program developer was invited to write the chapter for his or her
particular area, so that the reader benefits from the seminal expertise as well as the
passion of the innovator. While reviewing this section, practitioners will quickly
appreciate that these programs, although appropriate to a broad range of at-risk youth,
also have specific application to target populations. Chapter 8, for example, describes
a program specifically directed toward African-American youth; however, its concepts
of cultural exploration, use of adult volunteers as models and mentors, and the infu-
sion of ethnic celebrations are generic techniques useful across most cultures.
Chapters 10 and 13, while descriptions of cognitive behavioral interventions, also
deserve special attention because both represent systemwide implementation of inter-
ventions. Chapter 10 describes how cognitive behavioral models are designed and
developed for distribution throughout the United States by the Boys and Girls Clubs
of America, a premier, mostly community-based, grassroots youth services organiza-
tion. Chapter 13 is a description of a cognitive behavioral model that incorporates a
specific cognitive behavioral intervention that has been developed in Sweden and
replicated in Norway and Poland. The reader will quickly realize that the globalization
of the human services has provided yet another venue that supports this author’s con-
tention that children and youth at risk are the same the world over. Chapters 7, 9, 11,
and 12 are reflective of the myriad programs that have been developed to change anti-
social behaviors of at-risk youth. These programs have been selected because each has
been a model in its area, serving as a prototype for others to build and expand cogni-
tive behavioral theory, methods, and techniques.

Part 4 provides the practitioner with three chapters that define in simple but pro-
found ways the importance of competent program evaluation and research. These
chapters in very clear and concrete terms give information about program evaluation
models (Chapter 15), types of research that have been conducted throughout the life
of the cognitive behavioral intervention movement (Chapter 14), the results from the



major research efforts, and specific case examples of research model applications
(Chapter 16).

This author is indebted to his colleagues for their support and contributions.
Several nationally renowned authors have contributed their time and effort to make
this book possible. My gratitude to Dr. Jack Bush for his chapter on cognitive restruc-
turing; to Dr. Juliana Taymans for her chapter on problem solving (both these indi-
viduals are my coauthors for Thinking for a Change); to Dr. Carter Julian Savage for
his contributions from the Boys and Girls Clubs of America; to my dear friends and
colleagues from New York State—G. Rosaline Preudhomme and Leonard G.
Dunston—for their contribution to people of color; and to Mikael Kalt of Malmö,
Sweden, who brilliantly wrote a chapter in one of his “second languages.” Last but not
least I am grateful to Dr. Patricia Van Voorhis, Dr. Jennifer Pealer, and Dr. Edward
Latessa of the University of Cincinnati who contributed the chapters for Part 4, the
research and evaluations material. All of these are truly the movers and shakers of our
field who have labored long to advance the practice of quality services to at-risk
youth.

Finally, I am so appreciative of Deborah J. Launer, Executive Vice President at
Civic Research Institute, and her entire staff, who made this project a reality. Their
support, encouragement, critical review, and sound advice were instrumental to the
quality of this effort 

— Barry Glick
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ACCESS Program: Adolescent Curriculum for

Communication and Effective Social
Skills, 3-8–3-9
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ACT. See Aggression Replacement Training®

(ART®), anger control training (ACT)
procedures

Adolescent Aggression (Bandura and Walters), 
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Adolescent Curriculum for Communication and
Effective Social Skills (ACCESS
Program), 3-8–3-9

Advanced Social Skills, 3-3, 3-4
African-Americans. See Rites of Passage program
Agency-specific evaluations, purpose of, 15-2
Aggression Replacement Training® (ART®), 
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affective component. See subhead: anger 

control training (ACT) procedures
anger control training (ACT) procedures, 
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angry behavior cycle, 11-20–11-22
cues and anger reducers, 11-16–11-17
full sequence rehearsal, 11-22
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introductory session, 11-15
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thinking ahead (anger reducer 4), 11-20
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behavioral component. See subhead: 
structured learning training 
procedures

cognitive component, 11-4–11-5, 
11-22–11-26

components
affective component. See subhead: anger

control training (ACT) 
procedures

anger control training (ACT). See sub-
head: anger control training
(ACT) procedures

behavioral component. See subhead: 
structured learning training 
procedures

cognitive component, 11-4–11-5, 
11-22–11-26

moral reasoning, 11-4–11-5, 11-22–11-26
social skills training, 11-3–11-4
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development of, 11-2–11-3
hassle log, 11-15, 11-18
idea behind, 7-2–7-3
implementation of, guide to, 11-5–11-7

anger control training (ACT) procedures.
See subhead: anger control 
training (ACT) procedures

initial session, tasks to complete in, 
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Moral Problem Responses Worksheet, 
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pre-group activities, 11-7–11-8
structured learning training procedures.

See subhead: structured learning
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resource guide, App.A-23
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Anger control training (ACT) procedures. See
Aggression Replacement Training®
(ART®), anger control training (ACT)
procedures

Anger management/violence reduction programs,
effectiveness of cognitive behavioral
interventions in, 14-13, 14-15–14-16

Angry behavior cycle, 1-10
Antisocial behaviors, changing

Aggression Replacement Training® (ART®).
See Aggression Replacement
Training® (ART®)

behavioral interventions, through. See
Cognitive behavioral interventions
(CBIs)

cognitive psychotherapy, 2-8–2-10
Cognitive Reflective Communication (CRC)

program. See Cognitive Reflective
Communication (CRC) program

Cognitive Self Change program, 2-10
Educational Enhancement Program (EEP).

See Educational Enhancement
Program (EEP)

Project Learn. See Project Learn
rational emotive behavior therapy (REBT), 
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UngdomsAlternativet (UA) program. See

UngdomsAlternativet (UA) program
Youth Alternatives program. See

UngdomsAlternativet (UA) program
Antisocial thoughts, changing, 14-2–14-3
ART®. See Aggression Replacement Training®

(ART®)
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Assuming the worst, 2-6
Attica State Prison riots, response to, 

1-13–1-14
Audits

budgeting for, 5-10
Quality Assurance Team (QAT), 5-10–5-11

Authority, supportive, 7-15–7-18

B
Bandura, Albert

Bobo Doll experiments, 1-7–1-8
social learning theory, 1-7–1-8

Beck, Aaron, 1-2–1-3
Beginning Social Skills, 3-3, 3-4
Behavior

directive behavior, 5-17–5-18
disruptive. See Disruptive behaviors
supportive behavior, 5-18

Behavior modification theories, 11-2
Behavior modification therapies, 1-13
BGCA. See Boys & Girls Clubs of America

(BGCA)

Blaming others, 2-5
Bobo Doll experiments, 1-7–1-8
Boys & Girls Clubs of America (BGCA)

Collins impact model, 6-6
core elements of, 6-3
core programs, 6-3
curriculum development, 6-11

letter of agreement (LOA), 6-13
pilot program, implementation of, 

6-13–6-14
pilot sites, targeting of, 6-11–6-12
program manager, role of, 6-11
request for proposal (RFP), 6-12–6-13

distribution of approved national programs.
See subhead: implementation and
distribution of approved national 
programs

elements of, core, 6-3
end user, focus on, 6-7–6-8
evaluations

program demonstration, 6-14
sponsor-based, 6-20

funding of program demonstration
review and negotiation period, 6-11
sales pitch, 6-10
sources of funding, 6-9–6-10

guidance model, 6-5–6-6
history, 6-4
implementation and distribution of approved

national programs
evaluations, sponsor-based, 6-20
marketing, 6-18
national sponsorship, 6-15
program material, development of. See

subhead: program material, 
development of

sponsor-based evaluations, 6-20
sponsorship, 6-15
staff training and technical assistance, 

6-18–6-20
stages of, 6-14–6-15
strategies for, 6-18

learning opportunities, 6-3
marketing national programs, 6-18
membership, 6-3
mission of, 6-3
national programs

creation of, negotiations in, 6-7
demonstration project. See subhead: 

program demonstration
development of, 6-7–6-9
end user, focus on, 6-7–6-8
implementation and distribution of

approved. See subhead: imple-
mentation and distribution of
approved national programs

Power Hour, 6-2, 10-2
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research of, 6-9
strategic plan, consideration of fit with

overall, 6-8
philosophy of, 6-4
pilot programs, 6-13–6-14
pilot sites, targeting of, 6-11–6-12
Power Hour program, 6-2, 10-2
program demonstration

curriculum development. See subhead:
curriculum development

evaluation of, 6-14
funding. See subhead: funding of program

demonstration
implementation and distribution of

approved program. See subhead:
implementation and distribution
of approved national programs

pilot programs. See subhead: curriculum
development

purpose of, 6-9
program development, philosophical approach

to, 6-4–6-5
guidance model, 6-5–6-7
staff and youth, relationship between, 6-5

program manager, role of, 6-11
program material, development of, 

6-15–6-16
audience, determination of, 6-16–6-17
format of program, determination of, 6-17
materials needed, determination of, 6-17
type of program, determination of, 6-16

programs, core, 6-3
Project Learn. See Project Learn
request for proposal (RFP), 6-12–6-13
sponsor-based evaluations of national 

programs, 6-20
sponsorship for program, national, 6-15
staff and youth, relationship between, 6-5
staff training and technical assistance for

approved national programs, 
6-18–6-20

strategic plan, consideration of potential 
program’s fit with overall, 6-8

strategies for implementation and distribution
of approved national programs, 6-18

training and technical assistance for approved
national programs, 6-18–6-20

Breaking Barriers program, App.A-9
Budgeting for cognitive behavioral interventions

(CBIs), 5-8–5-10

C
CALM program. See Controlling Anger and

Learning to Manage It (CALM) program
Capital improvements, budgeting for, 5-9–5-10
Caregivers, Rites of Passage program

explanation of, 8-13, 8-14

orientation, 8-5
CAST program. See Cognitive, Academic, and

Social Skills Training program (CAST)
CBIs. See Cognitive behavioral interventions

(CBIs)
Classical conditioning, 14-4
Classwide Social Problem Solving program, 

3-8
Classwide Social Skills program, 3-8
Client-centered therapies, 1-13
Client preservice assessment, 16-7
Client risk/need practices as principle of effective

interventions, 16-3
Cognitive, Academic, and Social Skills Training

program (CAST), 3-9–3-10
Cognitive behavioral interventions (CBIs)

administration of. See Management 
techniques

advantages of, 1-11–1-13
Aggression Replacement Training® (ART®).

See Aggression Replacement
Training® (ART®)

anger management/violence reduction 
programs, effectiveness in, 14-13, 
14-15–14-16

application of, 14-6
Boys & Girls Clubs of America (BGCA). See

Boys & Girls Clubs of America
(BGCA)

Breaking Barriers program, App.A-9
budgeting for, 5-8–5-10
changes in, recent, 14-2
classical conditioning, 14-4
cognitive restructuring school. See Cognitive

restructuring school
Cognitive Self Change program. See

Cognitive Self Change program
cognitive skills school. See Cognitive skills

school
Colorado Youth Offender System, 5-14
Controlling Anger and Learning to Manage It

(CALM) program, 3-10, App.A-16
Control Unit program, App.A-20

criminogenic needs, addressing. See
Criminogenic needs

delivery methods, 14-6
Detour Through the Wyndom School District

(Texas) program, App.A-22
development of, stages in, 6-2
Dialectical Behavior Therapy (DBT) program,

App.A-19
effective interventions, identification of, 

1-11–1-13
effectiveness of

anger management/violence reduction 
programs, 14-13, 14-15–14-16

sexual offender programs, 14-9, 14-11
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Cognitive behavioral interventions (CBIs) (cont’d)
studies of, 14-8–14-9, 14-10
substance abuse programs. See Substance

abuse programs
evidence-based practices. See Evidence-based

practices
financial considerations, 5-8–5-10
Functional Family Therapy program, 

App.A-28
group management. See Group management
Healthy Lifestyle program, App.A-11
here and now, orientation toward, 

14-6-14-7
historical comparison, 1-12
Idaho Department of Youth Corrections, 

5-15
Impact of Crime on Victims program, 

App.A-21
implementation of. See Management 

techniques
interpersonal problem solving (IPS). See

Interpersonal problem solving (IPS)
juvenile delinquents, use with, 14-5–14-7
Louisiana Youth Care System, 5-14
management of. See Management techniques
monitoring, auditing and quality control, 

5-10–5-11
Moral Reconation Therapy (MRT) program,

App.A-17
Multi Systemic Therapy program, 4-6–4-7,

App.A-24
observational learning, 14-5
Observer’s Evaluation Form, App. 15.1
operant conditioning, 14-4–14-5
OPTIONS program. See OPTIONS program
Pathways to Personal Empowerment program,

App.A-15
Positive Solutions program, App.A-18
Positive Steps program, App.A-26
principles of, 1-2
Problem Solving Skills for Offenders 

program, App.A-22
program design, relationship between program

evaluation and, 15-13–15-16
programs and services, development of, 

1-13–1-14
psychotherapy comparisons, 1-13
Quality Assurance Team (QAT), 5-10–5-11
Ramsey County Department of Community

Corrections, 5-15
Reasoning and Rehabilitation Cognitive Skills

Development program (R&R). See
Reasoning and Rehabilitation
Cognitive Skills Development 
program (R&R)

recidivism, effect on. See Recidivism
Relapse Prevention program, App.A-10

Rites of Passage program. See Rites of
Passage program

scheduling techniques and concerns, 
5-11–5-12

sexual offender programs, effectiveness in,
14-9, 14-11

Social Thinking Skills program, App.A-12
Strategies for Self-Improvement and Change:

A Cognitive Behavioral Approach for
Treatment of the Substance Abusing
Offender program, App.A-25

studies of effectiveness of, 14-8–14-9
substance abuse programs, effectiveness in.

See Substance abuse programs
target population/program matrix, App.A-3
Thinking for a Change intervention program.

See Thinking for a Change 
intervention program

treatment, length of, 14-6
White Bison program, App.A-30
Whole Vision program, App.A-8
Wisconsin Department of Corrections

Cognitive Interventions program
(Think Manual), App.A-13

Youth Development System (YDS). See Youth
Development System (YDS)

Cognitive corrections, 1-6
Cognitive distortions. See Thinking errors
Cognitive-emotional structure

experience of self, 7-11–7-12
general schema, as, 7-12–7-15
human beings, of, 7-11
phenomenology of human behavior,

7-10–7-11
physical actions, 7-12

Cognitive inadequacy, 5-5
Cognitive psychotherapy

criminal thinking, steps in changing, 2-9–2-10
habilitative process, components of, 2-8–2-9

Cognitive Reflective Communication (CRC) 
program, 1-7

advantages of, 2-14
goals of, 2-12
steps in, 2-12–2-13

Cognitive restructuring model
antisocial behaviors, changing. See Antisocial

behaviors, changing
external vs. internal behaviors, 2-2–23
purpose of, 14-2
situational application of, 2-3–2-4
world view, enhancement of. See World view,

enhancement of
Cognitive restructuring school

Cognitive Reflective Communication (CRC)
program, 1-7

cognitive restructuring model. See Cognitive
restructuring model
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Cognitive Self Change program. See
Cognitive Self Change program

correctional educational paradigm, 1-6
curricula for violent felons, 1-5–1-6
moral development theory, 1-4
premise of, 7-2–7-3
rational emotive theory, 1-3–1-4
“targeting” of cognitive restructuring, 

1-4–1-5
thinking distortions, 1-2–1-3
world view, enhancement of. See World view,

enhancement of
Cognitive Self Change program, 2-10, 7-2

cognitive check-in, role of facilitator in, 7-7
cognitive-emotional structure. See Cognitive-

emotional structure
consequences to enforce rules, imposition of,

7-19–7-20
facilitator, role of, 7-4–7-5

cognitive check-in, 7-7
journal assignments, 7-9–7-10
key tasks, presentation of, 7-7–7-9
Thinking Reports, 7-5–7-10

field report: teaching Thinking Reports to
adolescent girls, 7-20–7-21

Amy, 7-24–7-25
Bess, 7-21
Carrie, 7-21–7-22
Deirdre, 7-22
Eva, 7-22–7-23
Felice, 7-23
Georganne, 7-23–7-24

implementation of
facilitator, role of. See subhead: facilitator,

role of
skill set, necessary, 7-4

individual competency development plans, 
7-19

journal assignments, 7-9–7-10
key tasks, presentation of, 7-7–7-9
motivation, 7-25–7-27
resource guide, App.A-29
skill set, necessary, 7-4
“strategy of choices,” 7-18–7-19

consequences to enforce rules, imposition
of, 7-19–7-20

individual competency development plans,
7-19

supportive authority, 7-15–7-18
“strategy of choices.” See subhead: 

“strategy of choices”
themes and patterns cycle, 7-8, 7-9
Thinking Reports

behavior from client’s personal inventory,
7-7–7-8

crime or current offense, on client’s, 
7-8

elements of, 7-5–7-6
facilitator, role of, 7-5–7-10
field report: teaching Thinking Reports to

adolescent girls. See subhead:
field report: teaching Thinking
Reports to adolescent girls

sample, 7-6
Cognitive skills school

Aggression Replacement Training® (ART®).
See Aggression Replacement
Training® (ART®)

premise of, 3-1, 7-2–7-3
process, 3-2–3-3
sixty-skill curriculum, 1-9–1-11
social learning theory, 1-7–1-9
social skills

defined, 3-2
natural building blocks, as, 3-2

social skills curriculum. See Social Thinking
Skills program

Colorado Youth Offender System, management
techniques of, 5-14

Consequences to enforce rules, imposition of, 
7-19–7-20

Controlling Anger and Learning to Manage It
(CALM) program, 3-10, App.A-16

Controlling inappropriate behaviors, 5-6–5-7
Control Unit program, App.A-20
Coordinators, role in Rites of Passage program

of, 8-11
Core correctional practice as principle of effective

interventions, 16-3
Correctional educational paradigm, 1-6
Correctional Program Assessment Inventory

(CPAI), 4-2
advantages of, 16-8
interventions, relationship to principles of

effective, 16-6–16-7
limitations of, 16-7–16-8
Ohio juvenile community correctional facility

program, use in case study of, 
16-7–16-11

research on, 16-6–16-7
scoring of sections, 16-7
sections of, 16-7, 16-8–16-11

CPAI. See Correctional Program Assessment
Inventory (CPAI)

CRC. See Cognitive Reflective Communication
(CRC) program

The Criminal Personality (Yochelson and
Samenow), 1-5

Criminogenic needs
cognitive behavioral interventions (CBIs)

addressing, 14-6
examples of, 14-6, 14-7
principle of, 4-3

Curricula for violent felons, 1-5–1-6
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D
DBT program. See Dialectical Behavior Therapy

(DBT) program
Detour Through the Wyndom School District

(Texas) program, App.A-22
Developmental pathways in interpersonal 

problem solving (IPS), 9-3–9-4
Dialectical Behavior Therapy (DBT) program,

App.A-19
Directive behavior, 5-17–5-18
Disruptive behaviors

active resistance by group members, 5-4–5-5
cognitive inadequacy, 5-5
emotional disturbance, 5-5
hyperactivity of group members, 5-4
inactivity of group members, 5-3–5-4
management of

categories of, 5-5
controlling inappropriate behaviors, 

5-6–5-7
enhancing youth responses and 

participation, 5-6
simplification methods, 5-6
threat reduction methods, 5-7

types of, 5-3–5-5

E
Early Childhood and Kindergarten program, 3-8
Educational Enhancement Program (EEP)

background, 10-2–10-3
components, 10-4
creation of, 10-4
high-yield learning activities (HYLAs), 10-3,

10-4
need for, 10-2–10-3
program demonstration

data collection, 10-5
findings, 10-5–10-6
participants, 10-5
test sites, 10-4–10-5

Project Learn, transformation to. See Project
Learn

research leading to, 10-3
EEP. See Educational Enhancement Program

(EEP)
Emotional disturbance, 5-5
Empowerment evaluation, 15-15–15-16
Enhancing youth responses and participation, 

5-6
Equipment, budgeting for, 5-9
Evaluations

Boys & Girls Clubs of America (BGCA) 
programs

program demonstration, 6-14
sponsor-based evaluations, 6-20

budgeting for, 5-10
empowerment evaluation, 15-15–15-16

formative evaluations. See Process evaluations
interpersonal problem solving (IPS) outcome,

9-15–9-16
interventions, as principle of effective, 16-3
Observer’s Evaluation Form, App. 15.1
outcome evaluations. See Outcome 

evaluations
planning, 15-13–15-16
process evaluations. See Process evaluations
Rites of Passage program. See Rites of

Passage program
Evidence-based practices

agency-specific evaluations, 15-2
outcome evaluations. See Outcome 

evaluations
process evaluations. See Process evaluations
research base, increasing and fine-tuning, 

15-3–15-5
value of, recognition of, 15-3–15-5

Excuse making, 2-4–2-5

F
Facilitators

Aggression Replacement Training® (ART®).
See Aggression Replacement
Training® (ART®), implementation
of, guide to

Cognitive Self Change program. See
Cognitive Self Change program

Thinking for a Change intervention program.
See Thinking for a Change 
intervention program

Thinking Reports, role in, 7-5–7-10
Family, role in Rites of Passage program of, 

8-12–8-13
Feedback

structured learning training procedure, as part
of, 11-13–11-14

teaching social skills, as step in, 3-3, 3-6–3-7
UngdomsAlternativet (UA) program, 

13-28–13-29
FFT. See Functional Family Therapy (FFT) 

program
Fidelity principle, 16-5–16-6
Financial considerations for cognitive behavioral

interventions (CBIs), 5-8–5-10
Formative evaluations. See Process evaluations
Functional Family Therapy (FFT) program, 

4-5–4-6, App.A-28

G
Grade 1–4 program, 3-8
Group management

disruptive behaviors. See Disruptive behaviors
initial session, 5-3
physical setting, 5-12–5-14
pre-interviews, 5-2
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scheduling techniques and concerns, 
5-11–5-12

setting the tone, 5-2–5-3
Group pressure, dealing with, 3-6

H
Hassle log, 11-15, 11-18
Healthy Lifestyle program, App.A-11
High-yield learning activities (HYLAs)

Educational Enhancement Program (EEP),
10-3, 10-4

Project Learn, 10-8–10-9, 10-14
Humanistic/client-centered theories, 11-2
Human service principle, 16-3–16-4
HYLAs. See High-yield learning activities

(HYLAs)
Hyperactivity of members, 5-4

I
Idaho Department of Youth Corrections, 

management techniques of, 5-15
Impact of Crime on Victims program, App.A-21
“I’m unique,” 2-6
Individual competency development plans, 7-19
Ingratiating, 2-6
Initiates, Rites of Passage program

orientation, 8-5
role of, 8-12

Interagency communication as principle of 
effective interventions, 16-3

Intermediate offender outcomes, measurement of,
15-6–15-7

Interpersonal problem solving (IPS)
action plan

development of, 9-12–9-14
enactment of, 9-15

characteristics of youth benefiting from, 
9-3–9-4

choices and consequences, identification of,
9-11–9-12

cognitive foundation of problem solving, 
9-4–9-5

defined, 9-2
developmental pathways, 9-3–9-4
evaluation, outcome, 9-15–9-16
goals, determination of, 9-10–9-11
information gathering, 9-8–9-10
negative states, identification of, 9-7
outcome evaluation, 9-15–9-16
risky behavior, identification of, 9-8
steps of problem solving

action plan, 9-12–9-15
choices and consequences, identification

of, 9-11–9-12
defining problem, 9-7–9-8
goals, determination of, 9-10–9-11
information gathering, 9-8–9-10

negative states, identification of, 9-7
outcome evaluation, 9-15–9-16
risky behavior, identification of, 9-8
triggers, identification of, 9-7
warning signs, identification of,

9-5–9-6
triggers, identification of, 9-7
types of interpersonal problems, 9-2–9-3
variables in, 9-2–9-3
warning signs, identification of, 9-5–9-6
youth benefiting from, characteristics of, 

9-3–9-4
Interventions

Cognitive behavioral interventions (CBIs). See
Cognitive behavioral interventions
(CBIs)

Correctional Program Assessment Inventory
(CPAI), relationship of principles of
effective interventions to, 16-6–16-7

effective, principles of, 16-2–16-3
fidelity principle, 16-5–16-6
human service principle, 16-3–16-4
need principle, 16-4
responsivity principle, 16-4–16-5
risk principle, 16-4

human service principle, 16-3–16-4
Multimodal interventions. See Multimodal

interventions
prescriptive programming as promising targets

of, 4-3–4-4
Problem Solving Interventions, 1-10–1-11
Rites of Passage program. See Rites of

Passage program
Thinking for a Change intervention program.

See Thinking for a Change 
intervention program

IPS. See Interpersonal problem solving (IPS)
Irrational thoughts, 2-10–2-11

J
Justifying, 2-5
Juvenile delinquents, treatment of

cognitive behavioral interventions (CBIs). See
Cognitive behavioral interventions
(CBIs)

programs for
cognitive behavioral interventions (CBIs).

See Cognitive behavioral 
interventions (CBIs)

current status of, 14-16–14-17

K
Kwanzaa traditions and principles as basis for

Rites of Passage program, 8-5–8-7

L
Leadership, situational, 5-17–5-18
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Louisiana Youth Care System, management 
techniques of, 5-14

Lying, 2-6

M
MAGIC. See UngdomsAlternativet (UA) 

program
“Making fools of,” 2-6
Malmö, Sweden. See Sweden
Management techniques

Colorado Youth Offender System, 5-14
group management. See Group management
Idaho Department of Youth Corrections, 5-15
interventions, as principle of effective, 

16-2–16-3
Louisiana Youth Care System, 5-14
Ramsey County Department of Community

Corrections, 5-15
system issues

budgeting, 5-8–5-10
financial considerations, 5-8–5-10
implementation, 5-11–5-14
monitoring, auditing and quality control,

5-10–5-11
physical setting, 5-12–5-14
Quality Assurance Team (QAT), 

5-10–5-11
scheduling techniques and concerns, 

5-11–5-12
Youth Development System (YDS). See Youth

Development System (YDS)
Materials, budgeting for, 5-9
Mentors, Rites of Passage program

recruitment and support for, 8-5
role in, 8-11–8-12

Minimizing, 2-7
Modeling

social learning theory, as step in, 1-8
social skills, as step in teaching, 3-2, 3-6

Monitoring
budgeting for, 5-10
Quality Assurance Team (QAT), 5-10–5-11

Moral development theory, 1-4
Moral Reconation Therapy (MRT) program,

App.A-17
Motivation

Cognitive Self Change program, 7-25–7-27
UngdomsAlternativet (UA) program, 

13-28–13-29
MRT program. See Moral Reconation Therapy

(MRT) program
MST program. See Multi Systemic Therapy

(MST) program
Multimodal interventions, 4-1

characteristics of, 4-4–4-5
Functional Family Therapy (FFT) program, 

4-5–4-6

Multi Systemic Therapy (MST) program, 
4-6–4-7, App.A-24

prescriptive programming. See Prescriptive
programming

Reasoning and Rehabilitation Cognitive Skills
Development program (R&R), 4-7

Swedish program. See Sweden
Thinking for a Change intervention program.

See Thinking for a Change 
intervention program

Multi Systemic Therapy (MST) program, 
4-6–4-7, App.A-24

N
National Institute of Corrections (NIC)

creation of, 1-13
divisions of, 1-13–1-14
Thinking for a Change intervention program.

See Thinking for a Change 
intervention program

“What Works” Project, 1-14
Need principle, 16-4

O
Observational learning, 14-5
Observer’s Evaluation Form, App. 15.1
Ohio juvenile community correctional facility

program 
assessment, 16-9–16-10
case study of, 16-7–16-8
Correctional Program Assessment Inventory

(CPAI), use of, 16-7–16-11
evaluation, 16-11
implementation, 16-8–16-9
miscellaneous factors, examination of, 

16-11
other programs, comparisons to, 16-11, 

16-12
program characteristics, 16-10
staff characteristics, 16-10–16-11

Operant conditioning, 14-4–14-5
OPTIONS program, 1-5, 2-10, App.A-31
Organizational culture as principle of effective

intervention, 16-2
Outcome evaluations

agency heads, preference by, 15-3
assessment tools, 15-7
control group, use of, 15-5–15-6
guidelines for, 15-5–15-7
intermediate offender outcomes, measurement

of, 15-6–15-7
process evaluations

distinguished from, 15-3
simultaneous interpretation of, 15-4

purpose of, 15-1
Overtime, budgeting for, 5-9
Ownership, 2-7
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P
Pathways to Personal Empowerment program,

App.A-15
Peer consultation groups, 12-6
Performance feedback as step in social learning

theory, 1-8
Phenomenology of human behavior, 7-10–7-11
Physical setting for treatment group, 5-12–5-14
Planning and development of program, budgeting

for, 5-10
Planning Skills, 3-3, 3-4
Positive Solutions program, App.A-18
Positive Steps program, App.A-26
Power Hour program, 6-2, 10-2
Power plays, 2-7
Pre-interviews, 5-2
Prescriptive programming, 4-1–4-2

promising targets of interventions, 4-3–4-4
risks and needs, understanding, 4-2–4-4
targets of interventions, promising, 4-3–4-4

Problem solving
cognitive foundation of, 9-4–9-5
interpersonal. See Interpersonal problem 

solving (IPS)
steps of problem solving. See Interpersonal

problem solving (IPS)
Problem Solving Interventions, 1-10–1-11
Problem Solving Skills for Offenders program,

App.A-22
Process evaluations

conducting, reasons for, 15-7–15-8
delivery of service, assessment of, 

15-9–15-12
external issues, assessment of, 15-12–15-13
guidelines for, 15-7–15-13
individuals served, assessment of, 15-8–15-9
information assessed, 15-8–15-12
outcome evaluations

distinguished from, 15-3
simultaneous interpretation of, 15-4

purpose of, 15-1–15-2
Procrastinating, 2-7
Pro-criminal thoughts, changing, 14-2–14-3
Program characteristics

Correctional Program Assessment Inventory
(CPAI), as section of, 16-7, 16-10

interventions, as principle of effective, 16-3
Program implementation

Correctional Program Assessment Inventory
(CPAI), as section of, 16-7, 
16-8–16-9

interventions, as principle of effective, 16-2
Program/population, targeting matrix, App.A-3
Project Learn, 10-1–10-14

brochure, 10-6, 10-7
club, implementation in, 10-7

collaboration with schools, 10-10–10-11

high-yield learning activities (HYLAs),
10-8–10-9

homework help, 10-8
incentives, 10-11–10-12
parental involvement, 10-9–10-10
schools, collaboration with, 10-10–10-11
tutoring program, 10-8

collaboration with schools, 10-10–10-11
Goals for Graduation resources guide, 10-6
high-yield learning activities (HYLAs), 

10-8–10-9, 10-14
homework help, 10-8
impact of, 10-13–10-14
implementation of

club, in. See subhead: club, 
implementation in

national, 10-6
incentives, 10-11–10-12
materials, development of, 10-6–10-7
national implementation of, 10-6
parental involvement, 10-9–10-10
posters, 10-6, 10-7
principles of, 10-12–10-13
resources guide, 10-6, 10-7
schools, collaboration with, 10-10–10-11
tutoring program, 10-8

Psychodynamic psychoanalytic therapies, 1-13,
11-2

Q
QAT. See Quality Assurance Team (QAT)
Quality assurance

budgeting for, 5-10
Correctional Program Assessment Inventory

(CPAI), as section of, 16-7, 16-11
Quality Assurance Team (QAT), 5-10–5-11

Quality Assurance Team (QAT), 5-10–5-11
Questions, asking, 3-5

R
Ramsey County Department of Community

Corrections, management techniques of,
5-15

Rational behavior therapy (RBT), 2-10
Rational emotive behavior therapy (REBT), 

2-10–2-12
Rational emotive therapy (RET), 1-3–1-4
RBT. See Rational behavior therapy (RBT)
Reasoning and Rehabilitation Cognitive Skills

Development program (R&R), 1-6, 4-7,
App.A-27

REBT. See Rational emotive behavior therapy
(REBT)

Recidivism
cognitive behavioral interventions (CBIs),

effect of, 14-6, 14-7–14-8, 14-10
fidelity principle, effect of, 16-5–16-6
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Recidivism (cont’d)
human service principle, effect of, 16-3–

16-4
need principle, effect of, 16-4
outcome evaluations. See Outcome 

evaluations
responsivity principle, effect of, 16-4–16-5
risk principle, effect of, 16-4

Redefining, 2-5
Relapse Prevention program, App.A-10
Research and evaluation of program, budgeting

for, 5-10
Responsivity principle, 16-4–16-5
RET. See Rational emotive therapy (RET)
Risk principle, 16-4
Rites of Passage program, 8-2–8-3

advisory committee, role of, 8-13
application, 8-21–8-22
caregivers

explanation of program to, 8-13, 8-14
orientation of, 8-5

closing ceremony, 8-28
community elders, role of, 8-13
community needs, methods for assessment of,

8-15–8-16
community project, implementation of, 

8-26–8-27
components of, 8-4, 8-6, 8-9
components of curriculum, 8-6
content, negotiating, 8-7–8-8
coordinator, role of, 8-11
curriculum

components of, 8-6
content, negotiating, 8-7–8-8
Kwanzaa, basis in traditions and principles

of, 8-5–8-7
reflective time, 8-8
trust, building, 8-7

cycle, 8-10
development of, steps in, 8-4–8-5
evaluation of

meetings for, 8-5
modules, evaluation, 8-30
outcome evaluation, 8-29–8-30
periodic reviews, 8-28–8-29
process evaluation, 8-29

examples and purposes of rites, 8-3
experimental research model, 8-30
family, role of, 8-12–8-13
ideas, recruitment, 8-19–8-20
implementation team

knowledge basis of, 8-6–8-7
“must-do’s,” 8-18
preparatory steps, 8-17–8-18
roles and responsibilities, 8-4–8-5
training, 8-5

initial meeting, 8-24

initiates
orientation of, 8-5
role of, 8-12

instructional materials, selection of, 8-5
interview, screening/selection process, 

8-22–8-23
Kwanzaa, basis in traditions and principles of,

8-5–8-7
leadership development, elements of, 

8-13–8-14
meetings for evaluation of, 8-5
mentors

recruitment and support for, 8-5
role of, 8-11–8-12

modules, evaluation, 8-30
multilevel interventions research model, 8-30
“must-do’s,” 8-18
needs assessment

methods, 8-16
purpose of, 8-15
questions for, 8-16–8-17

outcome evaluations, 8-29–8-30
participants in. See subhead: team
periodic reviews, 8-28–8-29
planning program, 8-14–8-15
preparatory steps implementation team, 

8-17–8-18
presentation, recruitment, 8-20
process evaluations, 8-29
purpose of, 8-3, 8-8–8-11
quasi-experimental research model, 8-30
recruitment

mentors, of, 8-5
team, of, 8-18–8-20

references for potential team members, 8-23
reflective time, 8-8
retention strategies, 8-23–8-24
retreats, 8-27
screening/selection process for team

application, 8-21–8-22
interview, 8-22–8-23
references, 8-23
retention strategies, 8-23–8-24

sources, recruitment, 8-19
sponsors, role of, 8-11
start-up, steps in, 8-4–8-5

community needs, assessment of, 
8-15–8-16

five P’s, 8-14
needs assessment. See subhead: needs

assessment
planning program, 8-14–8-15

successful workshops, elements of, 
8-24–8-26

team
implementation team. See subhead: 

implementation team
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recruitment process for, 8-18–8-20
screening/selection process for. See

subhead: screening/selection
process for team

trust, building, 8-7
volunteer presenters

recruitment of, 8-19–8-20
selection of, 8-5

workshops, elements of successful, 
8-24–8-26

Role playing
social learning theory, as step in, 1-8
social skills, as step in teaching, 3-2–3-3, 

3-6
structured learning training procedure, as part

of, 11-13–11-14
R&R program. See Reasoning and Rehabilitation

Cognitive Skills Development program
(R&R)

S
Scandinavia

Aggression Replacement Training® (ART®),
problems with, 13-37–13-38

Sweden. See Sweden
Scheduling techniques and concerns, 5-11–5-12
Self-talk process, 2-4
Sexual offender programs, 14-9, 14-11
Simplification methods, 5-6
Situational leadership, 5-17–5-18
Sixty-skill curriculum, 1-9–1-11
Skill Alternatives to Aggression, 3-3, 3-4
Skill deficit, 3-2
Skills Dealing With Feelings, 3-3, 3-4
Skills Dealing With Stress, 3-3, 3-4
Social learning theory, 1-7–1-9
Social skills

curriculum. See Social Thinking Skills 
program

defined, 3-2
natural building blocks, as, 3-2

Social Thinking Skills program
ACCESS Program: Adolescent Curriculum

for Communication and Effective
Social Skills, 3-8–3-9

Advanced Social Skills, 3-3, 3-4
anatomy of a social skill, 3-3–3-4
Beginning Social Skills, 3-3, 3-4
building of, 3-2–3-8
Classwide Social Skills program, 3-8
Cognitive, Academic, and Social Skills

Training program (CAST), 3-9–3-10
Controlling Anger and Learning to Manage It

(CALM) program, 3-10
feedback, 3-3, 3-6–3-7
modeling, 3-2, 3-6
Planning Skills, 3-3, 3-4

programs, available
ACCESS Program: Adolescent

Curriculum for Communication
and Effective Social Skills, 3-
8–3-9

Classwide Social Skills program, 3-8
Cognitive, Academic, and Social Skills

Training program (CAST), 
3-9–3-10

Controlling Anger and Learning to
Manage It (CALM) program, 
3-10

resource guide, App.A-12
role playing, 3-2–3-3, 3-6
Skill Alternatives to Aggression, 3-3, 3-4
skill grouping, 3-3
Skills Dealing With Feelings, 3-3, 3-4
Skills Dealing With Stress, 3-3, 3-4
skill steps, 3-3, 3-5
teaching social skills

feedback, 3-3, 3-6–3-7
modeling, 3-2, 3-6
role playing, 3-2–3-3, 3-6
transfer training, 3-7–3-8

thinking step, 3-5
transfer training, 3-7–3-8

Special education project, UngdomsAlternativet
(UA) program, 13-30–13-32

Sponsors, role in Rites of Passage program of, 
8-11

Sports as part of UngdomsAlternativet (UA) 
program

commonalities with, 13-17–13-18
training as a model, 13-18–13-19

Staff characteristics
Correctional Program Assessment Inventory

(CPAI), as section of, 16-7, 
16-10–16-11

interventions, as principle of effective, 
16-2–16-3

Strategies for Self-Improvement and Change: A
Cognitive Behavioral Approach for
Treatment of the Substance Abusing
Offender program, App.A-25

Structured learning training procedures. See
Aggression Replacement Training®
(ART®)

Substance abuse programs
prevention programs, 14-11–14-12

Substance abuse programs (cont’d)
treatment approaches, 14-12–14-13, 14-14

Superoptimism, 2-5–2-6
Supplies, budgeting for, 5-9
Supportive authority, 7-15–7-18
Supportive behavior, 5-18
Sweden

cities, multicultural and segregated, 13-4–13-5
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Sweden (cont’d)
crime rate, 13-2, 13-8–13-9

response to. See subhead: response to 
rising crime rate

educational system
insufficiency of, 13-7–13-8
response to rising crime rate, changes in,

13-9–13-10
UngdomsAlternativet (UA) special 

education project, 13-30–13-32
immigration into, 13-3–13-4
Malmö

crime rate, 13-8–13-9
demographics, 13-4–13-5
education and schooling, 13-7
poverty rate, 13-3
transformation of, 13-5
UngdomsAlternativet (UA) program. See

UngdomsAlternativet (UA) 
program

youth gangs, 13-5–13-6
youth’s view of, 13-5–13-6

Oslo, UngdomsAlternativet (UA) program in,
13-36

parental supervision, lack of, 13-6–13-7
population, changes in, 13-3–13-4
poverty rate, 13-2–13-3
preventive measures in response to rising

crime rate, 13-10
response to rising crime rate

educational system, changes to, 
13-9–13-10

preventive measures, 13-10
UngdomsAlternativet (UA) program. See

UngdomsAlternativet (UA) 
program

youth correctional institutions, 13-11
youth residential facilities, 

13-10–13-11
risk factors for youth

education and schooling, insufficient, 
13-7–13-8

parental supervision, lack of, 
13-6–13-7

socioeconomic changes
cities, multicultural and segregated,

13-4–13-5
immigration, due to, 13-3–13-4
poverty rate, 13-2–13-3
risk factors associated with, 13-2

UngdomsAlternativet (UA) program. See
UngdomsAlternativet (UA) program

Youth Alternatives program. See
UngdomsAlternativet (UA) program

youth correctional institutions, 13-11
youth crime rate, 13-8–13-9
youth gangs, 13-5–13-6, 13-8

youth residential facilities, 13-10–13-11

T
“Targeting” of cognitive restructuring, 1-4–1-5
Target population/program matrix, App.A-3
Thinking distortions theory, 1-2–1-3
Thinking errors

identification of, 2-4–2-7
purpose of, 14-2–14-3
targets for change, as, 7-3–7-4

Thinking for a Change intervention program
administration of, 12-4–12-6
approaches, synthesizing of, 12-1–12-3
debriefing of facilitators, 12-4
facilitators

pre-session preparation and debriefing,
12-4

roles performed by, 12-3–12-4
tools available to, 12-4

implementation of
administration of, 12-4–12-6
candidates, identification of, 12-3
group sessions, 12-3–12-4
pre-session preparation and debriefing of

facilitators, 12-4
lessons, 12-2
peer consultation groups, 12-6
pre-session preparation and debriefing of

facilitators, 12-4
program organizer, 12-2, 12-3
programs, genesis of, 12-1
purpose of, 14-2
resource guide, App.A-14
supervision of, 12-5–12-6
Thinking Reports, use of, 12-7

Thinking Reports, 2-7–2-8, 7-3
behavior from client’s personal inventory, 

7-7–7-8
Cognitive Self Change program. See

Cognitive Self Change program
crime or current offense, on client’s, 7-8
elements of, 7-5–7-6
facilitator, role of, 7-5–7-10
sample, 7-6
Thinking for a Change intervention program,

12-7
Thinking step, 3-5
Threat reduction methods, 5-7
Training and development

Boys & Girls Clubs of America (BGCA),
approved national programs of, 
6-18–6-20

budgeting for, 5-9
Transfer coaches. See UngdomsAlternativet (UA)

program
Transfer training as step in teaching social skills,

3-7–3-8
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U
UA program. See UngdomsAlternativet (UA) 

program
UngdomsAlternativet (UA) program

Aggression Replacement Training® (ART®)
adoption of, obstacles in, 13-14–13-16
future plans, 13-37
schools, use in, 13-16–13-17
sports, use within, 13-18–13-19
staff, training of, 13-13–13-14
START (Staff Training ART), 

13-35–13-36
three-step program, incorporation into. See

subhead: three-step program
trainer training programs, 13-34–13-35

development of, 13-11–13-13
efficiency of, 13-21
financing of, 13-21
future plans, 13-37
goals of, 13-16
graduates of, 13-5
group activities, 13-25, 13-26–13-27
impressions of, youth, 13-32–13-34
job opportunities upon completion of three-

step program, 13-27–13-28
MAGIC

basis of, 13-19–13-20
goals, individual and realistic, 

13-23–13-24
motivational tactics, 13-21–13-23
purpose of, 13-19
recruitment to, 13-20–13-21
rewards, 13-22–13-23
trainees, motivational tactics for, 

13-21–13-23
Motivation, ART, Generalization, Integration,

Community (MAGIC). See subhead:
MAGIC

opinions of, youth, 13-32–13-34
Oslo program, 13-36
recruitment policy, staff, 13-34
sister organizations, 13-36–13-37
special education project, 13-30–13-32
sports

commonalities with, 13-17–13-18
training as a model, 13-18–13-19

staff
Aggression Replacement Training®

(ART®), training for, 
13-13–13-14

recruitment policy, 13-34
START (Staff Training ART), 

13-35–13-36
START (Staff Training ART), 13-35–13-36
three-step program

basic ART training and relationship 
building, 13-24–13-25

group activities, 13-26–13-27
job opportunities upon completion, 

13-27–13-28
ongoing program involvement, invitation

for, 13-26
real-life applications of skills, 

13-25–13-26
relationship building, basic ART training

and, 13-24–13-25
role modeling, 13-26
transfer coaches. See subhead: transfer

coaches
trainer training programs, ART, 

13-34–13-35
training as a model, sports, 13-18–13-19
transfer coaches

group activities, participation in, 13-25,
13-26–13-27

motivation, feedback, and reinforcement,
13-28–13-29

role of, 13-25, 13-28–13-30
social networks, support for youths’, 

13-29–13-30

V
Vagueness, 2-7
Victim stance, 2-7
Volunteer presenters, Rites of Passage program

recruitment of, 8-19–8-20
selection of, 8-5

W
“What Works” Project, 1-14

Thinking for a Change intervention program.
See Thinking for a Change 
intervention program

White Bison program, App.A-30
Whole Vision program, App.A-8
Wisconsin Department of Corrections Cognitive

Interventions program (Think Manual),
App.A-13

World view, enhancement of
self-talk process, 2-4
thinking errors, identification of, 2-4–2-7
Thinking Report, 2-7–2-8

Y
YDS. See Youth Development System (YDS)
Youth Alternatives program. See

UngdomsAlternativet (UA) program
Youth Development System (YDS)

developmental stages, 5-18–5-20
matrices of development tasks, 

5-16–5-17
progress, methods for documenting, 5-19
situational leadership, 5-17–5-18
theoretical foundation, 5-15–5-16
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